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AHHOTaUA

B cratbe mipezsicTaBiieH 0630p COBpeMeHHBIX HayUHBIX JJaHHBIX O BTODUYHOM TpaBMaTH4eCKOM
cTpecce y Bpauedl W JAPYrMX MeAWIMHCKMX pabOTHUKOB. Llesib mcciemoBaHUs 3ak/rodyanach B
cUCTeMaTH3al[ii TIpeJCTaB/eHnd O CYIIHOCTU [JAaHHOrO (eHOMeHa, ero pacripoCTPaHEeHHOCTH,
(dakTOpax pHCKa, KJIMHUYECKUX TIPOSIBJIEHUsX, TIOC/IeACTBUSX, MeETOaXx [UarHOCTUKU U
HarpapB/eHUsAX NPOoGUIaKTHKH. VHbOpMaI[MOHHBIN TTOMCK TTpoBoAu/csa B 6a3ax PubMed, Scopus,
Web of Science, Google Scholar, eLIBRARY u CyberLeninka; B UTOroBbIii aHa/mM3 BK/IFOUEeHBI 33
OTeueCTBEHHbIX U 3apyOeXKHbIX MCTOYHMKA. [T0Ka3aHO, UTO BTOPWUYHBIM TpaBMaTHUeCKUW CTpecC
dbopmHpyeTcsi BCIICTBHE PEry/SIPHOTO OTMOCPeOBAHHOTO KOHTAKTa C TPAaBMaTHMUECKHWM OITbITOM
MalieHTOB W OT/IMUaeTcss OT Mpo(eCcCHOHAMBHOTO BLITOpaHWs, BHUKApHOW TpaBMaTH3al[uu U
yCTaJOCTH COCTPaJlaHUs TI0 MeXaHW3MaM pa3BUTHSI W CTPYKType TmposieeHuid. Hawubonee
YS3BUMBIMH SIBJISIFOTCS CTIEIMATUCTBI MHTEHCUBHOM Teparnvy, SKCTPeHHON MeIUI[UHBI, aKyIlIepCTBa,
HEOHATOJIOTHUH, OHKOJIOTMU W Ta/UTMaTUBHOW TIoMoIM. K OCHOBHBIM (hakTOpaM pHCKa OTHOCATCS
BBICOKasi MHTEHCUBHOCTb KOHTAKTa C UeJI0BeueCKWM CTpaJjaHreM, COOCTBEHHBIM TpaBMaTHueCKUn
OTIbIT, upe3MepHasl 3MOIMOHa/IbHAsi BOB/IEUEHHOCTb, pabouasi Tieperpy3ka M HeJ0CTaTOYHast
OpraHu3al[ioOHHasi TIOZAJep)KKa. BTOpWUHBIA TpaBMAaTHUeCKUA CTPeCC MOXKeT TIPOSIBISITbCS
TPEBOTOM, [eNpecCUBHBIMUA DPeaklUsMH{, HapyIIeHUSIMH CHA, WHTPY3WBHBIMH TIepEKUBaHUSIMH,
n3beraHueM, SMOLMOHA/ILHBIM HMCTOIEHHeM W CHIDKeHHEM TpodeCCHOHATbHON 3(PPeKTUBHOCTH.
Cpenan BBIBOZ, O HeOOXOAMMOCTM paHHEro BBISBEHUS CHUMIITOMOB C HCIIO/Ib30BaHUEM

Bubimorpaduueckoe omucanue: [Haiinep M.H., KapaxanoBa A.C., PakumeBa A.C. BTopuuHbIli TpaBMaTHuecKuili CTpecc B
npodeCcCrOHaIBHOM flesiTe/IbHOCTH Bpaueii: 063op nureparypsl / Universum: Nncrxosorus ¥ o6pasoBaHue : 3/IeKTPOH. Hay4H. JKYPH.
2026. 8(146). URL: https://7universum.com/ru/psy/archive/item/23246
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Ba/IMU3UPOBAaHHbIX MeTOJMK, a TakKXe BHEJPeHUs] MHOIOYDPOBHEBBIX MpPO(HUIaKTHYeCKIX
nporpamyM, — OObeAMHSIIOIIMX  WHAWBHAYaJTbHYI0  TICHUXOJIOTHUECKYI0  TOMOIIb,  Pa3BUTHe
pe3rIbEHTHOCTU U OpraHu3allOHHbIe Mepbl IT0//|eP’KKY MeULIMHCKOI0 IepcoHasa.

Abstract

The article presents a review of current scientific evidence on secondary traumatic stress
among physicians and other healthcare professionals. The aim of the study was to systematize
existing knowledge regarding the nature of this phenomenon, its prevalence, risk factors, clinical
manifestations, consequences, diagnostic methods, and prevention strategies. The literature search
was conducted in PubMed, Scopus, Web of Science, Google Scholar, eLIBRARY, and
CyberLeninka; the final analysis included 33 Russian and international sources. Secondary
traumatic stress was shown to develop as a result of repeated indirect exposure to patients’
traumatic experiences and to differ from occupational burnout, vicarious traumatization, and
compassion fatigue in terms of its underlying mechanisms and symptom structure. The most
vulnerable professional groups include specialists working in intensive care, emergency medicine,
obstetrics, neonatology, oncology, and palliative care. The main risk factors comprise frequent
exposure to human suffering, a personal history of trauma, excessive emotional involvement,
occupational overload, and insufficient organizational support. Secondary traumatic stress may
manifest through anxiety, depressive symptoms, sleep disturbances, intrusive experiences,
avoidance, emotional exhaustion, and reduced professional effectiveness. The findings indicate the
need for early symptom identification using validated assessment instruments and for the
implementation of multilevel prevention programs combining individual psychological support,
resilience-building interventions, and organizational measures aimed at supporting healthcare
personnel.

KroueBble c/10Ba: BTOPUYHBIA TPaBMAaTHUECKHM CTpPeCC, BpauM, MeJULMHCKUE PabOTHUKH,
yCTajioCTb ~ COCTPafaHuWsi,  BUKapHas  TpaBMarH3alysi,  SMOL[MOHAJBHOE  BBIFOpaHUe,
npodeCccoHaNbHOE 3[J0POBbE.

Keywords: secondary traumatic stress, physicians, healthcare professionals, compassion
fatigue, vicarious traumatization, burnout, occupational health.

BBegenue

KnuHuyeckasi fiessTe/lbHOCTh Bpada Hen30eXXHO BKJIFOYAeT CHUTYallud, COTNPOBOXK/AFOILIMeCs
CW/IbHBIM SMOLIMOHAJIBHBIM HampsbkeHWeM. MeaulMHCKie pabOTHHMKK uacTo HabmogarT 60sib
U CTpajlaHue, OKAa3bIBAalOT TOMOLb TPH JKU3HEYTPOXKAIOL[UX COCTOSIHUSIX, CTaJKUBAIOTCS CO
CMepThIO TIALIMEeHTOB, COOOIAIOT O TsUKEJbIX AuarHo3ax W O cMepTH. [axe Mpu Ha/JIW4yuu
npodecCcoHabHONW TIOATOTOBKM MHOTOKPAaTHOe BO3eiCTBUe MOA00HBIX 00CTOATeNbCTB CI0COOHO
Heb/1aronpusTHO OTPa’KaTbCsl Ha TMCUXUYECKOM COCTOSIHUM Bpada [21].

Ha npoTspkeHuM [ITeIbHOTO BpeMeHH MCC/ie/0OBaHus TIPodeCCUOHA/IBHOTO Hebsaromnonyuust
MeJIUKOB OBbLTM COCpe/0TOYeHbI IJIaBHBIM 00pa3oM Ha CHMHZpOMe BbiropaHus. [1037Hee BHUMaHUe
HcciefioBatesield TipuB/iekna uHasi (opma JAucTpecca — BTOPUYHBIM TpaBMaTHUeCKW CTpecc,
KOTOPBIN pa3BUBaeTCsi He BC/eJCTBHe COOCTBEHHON TpaBMbl CMELMaINCTa, a IPU peryasipHOM
COTIPUKOCHOBEHUHU C TPaBMaTHueCKUMH Tiepe>XKUBaHUsIMU JTFOJiel, KOTOPbIM OH romoraet [14].
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[TpunyunuaneHoe omivuMe BTC OT moCTTpaBMarhueckKoro CTPeCCOBOTO pacCTPOUCTBA
COCTOMT B XapakTepe S5KCIO3ULMW. Bpau Mo)keT He mozBeprarbCsi MpsSIMOM yrpose, OJHAKO
SMOLIMOHALHO BKJIIOUAeTCs B JiedyeHHe TIAl[MeHTOB, TEePEeKUBIIUX TPABMY JHOO HAaXOZSIIMXCS
B KpuTHueckoM coctosiHud [11]. Ocobyro 3HauuMocCTh 3Ta mpobsema MpuoOpena BO BpeMsi
nadgemun COVID-19: neperpy>keHHOCTb MEAWLIMHCKAX OpraHW3aluii, BBICOKAasi CMEPTHOCTH
Y OTPaHUYEHHOCTb PeCypCOB CONPOBOXKJAMNUCH YBe/TMYeHNeM YaCTOThbl TPEBOKHBIX, JlelpeCCHUBHBIX
Y MTOCTTPaBMaTHUeCKUX Peakiyii y pabOTHUKOB 37ipaBooXpaHeHust [23].

HecMmoTpst Ha pacTymmii UCC/ef0BaTe/IbCKU UHTepeC, B HayYHOM JIUTepaType COXpaHseTCs
HEOZIHO3HAYHOCTh B pasrpaHUueHUM BTOPUYHOIO TPaBMaTHMUeCKOro CTpecca, MpogeCcCHOHaNIbHOTO
BBITOPaHMsl, BUKAPHOM TpaBMaTU3alUM W YCTaJOCTU COCTpajaHus. Pa3nnuus B TepMUHOJIOTHH,
JVAarHOCTUYEeCKUX MHCTPYMEHTaX, COCTaBe TIPO(eCCHOHANBHBIX BBIOODOK ¥ KPUTEPUSIX
K/IMHUYEeCKU 3HaYMMOIO YDOBHSI 3aTPYJHSIIOT COMOCTaB/leHWe pe3y/lbTaTOB HCC/AeOBaHUM. OTO
o0yc/ioB/MBaeT HeoOXoAUMOCTb 000OITeHUs COBPEMEHHBIX [JaHHbIX O Tmipupose BTC, ero
pacrpocTpaHéHHOCTH,  (akTopax  pUCKa, KIMHAYECKMX  TPOSIBJIEHUSIX,  TOC/Ae[CTBUSIX
Y BO3MOXKHOCTSIX TTPOGMUIAKTUKN Y METUIIUHCKUX PaOOTHUKOB.

Ilenp ucciegoBaHusi — 0000IUTh M CHCTEMaTU3UPOBaTh COBPeMEHHbIe HayuHble [JaHHBbIE
0 BTOPMYHOM TpaBMaTW4yeCcKOM CTpecce B MpO(eCcCHOHaTbHON [iesiTeIbHOCTH Bpauell M Apyrux
MeIUI[UHCKUX PaOOTHHUKOB.

JI7ist AOCTHWKeHMsI TI0CTaB/IEeHHOM 1e/TH ObUIH ompe/ie/ieHbI C/IeAyIoIHe 3afauu
HCC/IeIOBaHUA

* PaccMmoTpeTh  KOHLIENTyajbHble OCHOBbI BTOPMUHOTO TpaBMaTWUUeCKOro CTpecca
Y OIpe/ie/IuTh €ero OTIWUYMSl OT TpPO(eCCHOHANBbHOIO BBIFOPAHUS, BUKAPHOW TpaBMaTH3aliuu
Y yCTa/I0CTU COCTPajaHusl.

* [IpoananusupoBathk JaHHble 0 pacrnpocTtpaHéHHOocTH BTC cpenu Bpadeld, MeJULIMHCKHAX
CecTép M COTPYAHUKOB MOApa3e/ieHu C BbICOKOW SMOLIMOHA/IbHOM Harpy3Komu.

* BbigenuTe UWHAWBUAYaNbHbIe, TpodeccuoHanbHble M OpraHu3aljMoHHbIe (DaKTOPHI,
TMOBBILIAIOIME PUCK Pa3BUTHSI BTODUUHOIO TPaBMaTH4yeCcKoro cTpecca.

+ CucremMaTusupoBaTb OCHOBHblE 3MOLIMOHA/bHbIE, KOTHWUTHBHBIE, TIOBeJeHUeCKHUe
u comarrueckue nposisieHus BTC.

* PaccMmoTpeTs BO3MOXHBIE TOC/IEACTBUS BTOPUYHOIO TpaBMaTMUeCKOro CTpecca Jjis
TICUXOJIOTUYECKOTO  O/1aromonyunist — CreLyasucTa, ero npodeCcCHOHANbHOU  JesATelbHOCTH
Y (PyHKL[MOHUPOBAHUsI Me/IMLIMHCKOW OpraHu3aL{iy.

» OxapakTepu30BaTb COBpeMeHHbIe MeTobl fUarHOCTUKU BTC 1 0CHOBHBIe HalpaB/IeHUs ero
VH/IMBU/yalbHOU M OpraHM3aljuOHHOM NPO(UIaKTUKHU.

MaTepl/IaJIbI M MeTOoAbI

VHbopMaI[MOHHBIN MOUCK OCYIIeCTBISICS B MeXKAYHAapoAHbIX 6a3ax PubMed, Scopus, Web
of Science u Google Scholar, a Takke B poccuiickux HayuHbIXx pecypcax eLIBRARY
u CyberLeninka. ITovckoBasi cTpaTerusi BK/Iro4asa aHIVIOSI3bIUHbIe coyeTaHusi secondary traumatic
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stress, compassion fatigue, vicarious traumatization, burnout, healthcare workers, physicians,
intensive care, secondary traumatic stress in physicians ¥ COOTBeTCTByMOIIe PYCCKOSI3bIUHBIE
TePMUHBI.

OTtbupamuch pabOThl, B KOTOPBIX AHAIM3UPOBAIUCh BTOPUYHBLIM TpaBMAaTHUECKUH CTpecc
(BTC), ycranocTh cocTpajiaHusi, BUKapHas TpaBMaTu3allusi, BbIropaHue U TpodeccroHalbHOe
Onaromonyurie pabOTHUKOB 37ipaBOOXpaHeHUs. IIpezArouTeHWe OTJaBajioCh CUCTEMATUUeCKUM
o630pam, MeTaaHa/aW3aM U SMITMPUYECKUM MCCIEOBaHUSAM C Y4YaCTHEM Bpauel, MeAUI[UHCKHX
cecTep W TepCOHaja Tofipa3/ie/ieHni C BBICOKOW SMOI[MOHATIbHOM Harpy3kod. B maHHBIN 0030p
JIUTeparypsbl BOLLIY 33 UCTOYHUKA.

Pe3y/ibTaThl HCC/IEA0BAHNS U 00CY)K/AeHIEe

KOHL(EHTyaJIbeIE OCHOBBbI BTODHYHOI'0O TPABMdATHY€CKOI'0 CTpECCa

[5isi omycaHusl TICUXOJIOTUYeCKUX W3MeHeHWM, BO3HMKAIOLIUX Y CIeluanyicToB npu paborte
C TpaBMOM, TIPUMEHSIIOTCS B3aMMOCBSsi3aHHbIe, HO He TIOJIHOCTBIO COBMajatoiiue rnoHstusi: BTC,
BUMKapHasi TpaBMaTH3allusi, YyCTajlOCThb COCTpajilaHusi W mpodeccroHanbHOe BbIropaHue. Kx
TEPMUHOJIOTUYECKOe pasrpaHUueHre BaXKHO, TIOCKOJIbBKY CXOJHas CUMITOMaTHKa MOJKeT
(hopMHpOBaTHLCS TOCPEICTBOM Pa3HbIX TICUX0JIOTHUECKUX MeXaHHU3MOB [12].

[Mog BTC mOHMMAaOT COBOKYIHOCTb SMOLMOHABHBIX, KOTHUTUBHBIX, TIOBeeHUYeCKUX
U Te/leCHBbIX peaki[uii Ha OrocpeJOoBaHHOe BO3/eHCTBUe UY)KOT0 TpaBMaTHuUecKoro oribita. Ilo
CTpyKType TiposiBieHuit OH Omu3ok K IITCP: BO3MOXKHBI HEINpPOW3BOJIbHBbIE BOCIIOMHHAHUS
1 oOpas3bl, u3beraHuve HarlOMUHAHWM, SMOLIMOHA/IEHOE TIPUTYIIIEHHE U TIOBbILLIEHHOe BO30yXXeHHe
[12].

BukapHasi TpaBMaTH3allydsi CBsi3aHa TIpeXK/le BCEro C TMOCTereHHOW IepecTporKoi 0a30BbIX
ybexxaeHui  crieljuajicTa — TIpeAcTaBleHMd O  0e30MacHOCTH, JIOBepUM, KOHTpOJe
U CIIpaBeIMBOCTH Tpoucxogsiiero [5]. TepMuUH «yCTaloCTh COCTpaZlaHWs» Ie€PBOHAYA/IBLHO
WCTIONb30BajiCd B CECTPUHCKOM Jiefie st 0003HaueHWsi MCTOIeHHs, BO3HHUKAIOILEro TIpU
JUTATEIbHOW 3MOL[MOHANBHOM OT/iaue; B COBPEMEHHOW JiMTepaType UM HepeJKO OXBaThIBalOT Kak
cumntoMbl BTC, Tak u miposiBieHusi BbiropaHusi [19]. Camo Bbiropanue ¢opmupyercs
MpeMMYII[eCTBEHHO B OTBET Ha TIPOJO/DKUTENbHBIM pabouuii CTpecC U MOXKeT BO3HHUKaTb 6e3
HeroCcpeICTBeHHOT0 KOHTaKTa C TpaBMaTHyeCKUM cojiepkaHueMm [21].

PacnpocTpaHeHHOCTh BTOPHYHOI0 TPAaBMaTHUYECKOI0 CTPecca CpeJu Bpauen

OmnybimKoBaHHBIE TIOKa3aTen pacripocTpaHeHHocTH BTC cpegu MeguLIMHCKOTO TepcoHasa
OT/IMYAIOTCSl B ILIMPOKMX Mpefienax. Ha BelMurHYy OLIEHOK BAMSIIOT COCTaB MpOQecCrOoHaTbHON
TPYIMbI, YCIOBUS paboTel, TIpUMeHsieMasi 1IIKaia W BBIOPAHHBIA TMOPOT  K/IMHUUECKOM
BBIDAKEHHOCTH. B ofHOM U3 cucTeMaTHMuecKMX OO30pOB YAaCTOTa 3HAYMMBIX CHMIITOMOB
B OT/Ie/IbHBIX MCC/IeZIOBAaHUSAX HaXOAuIach B Anana3oHe 25,377,0 % [33].

Ocoboro BHHUMaHUsSI TPeOyIOT COTPYAHUKH OTZAeIeHWM WHTeHCHBHOW Teparvu. CormacHo
HappaTuBHOMY 0030py, A0 maHgemuu COVID-19 mnpusnaku IITCP cpeau creruanucTos
WHTEHCUBHOW Tepanuu perucrtpupoBamuck y 3,324,0 % o0ciefoBaHHBIX, TOrJa Kak
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B ITOCTMaHZeMUYeCKUX pabotax auarna3oH gocturan 16,073,3 % [15]. B otaensHOM Ucc/ieioBaHUN
MepcoHaza WHTEHCHBHOM Tepanvy K/IMHUYeCKd 3HauyuMbld YpOBeHb IIOCTTPaBMaTH4eCKUX
cMITOMOB Ob1T 06Hapy>keH y 13 % yuactHUKOB [13].

[Tanmemus cTana [AOIOJHUTE/NBHBIM HCTOYHMKOM IICMXO3MOLMOHA/JBHOW HAarpys3kKy st
pabOTHUKOB 37paBooxpaHeHus. [Ipu obcsiemoBanvu 1257 Bpauell W MeOUITMHCKUX CECTEp
JleTIpeCCUBHBIE CUMITTOMBI OTMeuauch y 50,4 %, TpeBoxHbIe — y 44,6 %, 6ecconnuniia — y 34,0 %,
a BbIpaXeHHbIH Auctpecc — y 71,5 % pecnongentoB [20]. B meraananuse gaHHbix 33 062
MeIUIUHCKUX pabOTHUKOB 00beAMHEHHbIE OIleHKU cocTaBuiu 23,2 % nist TpeBoru, 22,8 % s
nenpeccuu u 38,9 % n1st 6ecCOHHMLIBI [25].

CpaBHeHUe MeJULIMHCKIX PaOOTHUKOB TepBOM JTMHUM C TePCOHAIOM APYTHX T0/pa3/esieHni
TakKe BBIABWIO pasnuuus: npusHaku BTC ormeuanuce coorBerctBeHHO y 47,5 u 30,3 %
obcemoBaHHbIX [24]. Takum o6pa3oMm, TIpOJO/DKWTE/NbHAs paboTa B KPU3WUCHOW — cpefie
Y HeIoCpeJCTBEHHOe yuyaCTHe B TOMOLY TsDKeJbIM IalMeHTaM MOTyT 3aMeTHO YyBe/JIWYMBaTb
BEPOSITHOCTh MPOo(eCCHOHANMBHOIO AUCTpecca.

BTopuuHbIii TPaBMaTHYeCKUH CTPeCcC B Pa3/IUYHbIX MeJUIIMHCKHUX CeHaabHOCTIAX

BeposiTHOCTh BTOPMYHOM TpaBMaTU3allud HeOAWHAKOBa B Ppa3HbIX 00/aCTAX MeJULIUHBL.
Haubosbiliasi Harpy3ka XapakTepHa /jisi CIelMajrCTOB, KOTOpble CHUCTeMaTHyeCKU WMeRT Jerio
C TsbKesmo O0/bIO, TPABMOM, YTpo30i >KW3HW, TEePMUHAIBHBIMU COCTOSSHUSIMA W OCTPBIMHU
5MOLIMOHA/IbHBIMU peaKLUsIMU POACTBEHHUKOB [15, 13].

K nHaubosnee ys3BUMBIM MpodecCHOHAMbHBIM TPYIIaM OTHOCSAT TepcoHal WHTEeHCHUBHOM
TeparmMi U SKCTPEHHBIX C/IyKD, aKyllepoB, HEOHAaTOJIOrOB, OHKOJOTOB U  CIIeLdaiCTOB
rajuyIMaTUBHOW MOMOIIU. B 3KCTpeHHO!N Me[WlMHe AOIOJHUTE/NbHBIMU CTPECCOpaMU CTaHOBSATCS
Herpe/iCKa3yeMOCTh COOBITHM, OrpaHUUEeHHOCTh BpPEMEHM M YacCThii KOHTAaKT C TsDKeJbIMU
TpaBMaMH U JieTaJIbHbIMU UcXofamu [16]. B ceCTpUHCKOM U OHKOJIOTHYEeCKOM TMpaKTUKe yCTanoCTh
COCTpaZilaHusi CBSI3bIBAIOT C JJIMTE/IbHBIM 35MOLIMOHA/IbHBIM yuyaCTHeM B CTpaJilaHUM TMaljMeHTOB
1 TIOCTeTIeHHbIM MCTOlLI[eHHeM 3MITaTHUeCKUX pecypcoB [26].

[To pe3ynbraraM MeTaaHanu3a, oObequHEHHas pacrpocTpaHeHHOCTb BTC y MemuIuHCKUAX
cecTep 3KCTpPeHHOW Tomoliy aocturana 65 % [32]. Pocculickue ucciiefiloBaHUsSI 1eMOHCTPUPYIOT
COTIOCTaBUMYH0 aKTyaJlbHOCThH TPOOeMbl B POAOBCIIOMO)KeHUHM. Cpeay aKyllepOoB-THHEKOJIOTOB,
HEeTIOCPeJICTBEHHO TMPUHUMAIOIMX poAbl, cuMmnToMbl BTC BbeisiBasiich Oonee ueM y 83 %
YUYaCTHUKOB OCHOBHOM T'DYIIIbI, @ BEICOKUM M OueHb BBICOKHH ypOBHH — Gosiee uem y 23 % [2].
[aHHble, TOMy4yeHHble TIPU U3YYEHUM T[epCOHasa DPOAWIBLHOTO OT[eseHUs], TaKKe I03BOJISIOT
paccMaTrpuBaTh akyllepcKyro NPaKTUKY Kak Cpe/ly MOBBIIIEHHOTO pUCKa BTOPUUHOUW TpaBMaTHU3aliuu

[3].

dakTOpHI pYCKa Pa3sBUTHA BTOPUYHOr0 TPAaBMaTU4YeCKOro crpecca

Passute BTC 00yc/ioBieHO B3auMOJEHCTBHEM JIMUHOCTHBIX, TPOGeCCHOHATBHBIX
Y OpraHM3aljiOHHBIX 00CTOSITeNbCTB. [laHHBIE MeTaaHa/M30B YKa3bIBalOT, UTO OOJbllle BCETO
C BbIPa)XKEHHOCTBIO0 CUMIITOMOB CBSI3aHbl YaCTbIM KOHTaKT C TpaBMaTHUeCKUM MaTepuasioM, Haauuve
COOCTBEHHOTO TPaBMAaTHUECKOTO OTIbITA, Ype3MepHasi SMOLMOHAIbHAs BOB/IEUEHHOCTh U AeduIuT
colyaabHOU noepKKu [18].
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K npocdeccroHanbHbIM MpeANoChlIKaM OTHOCAT JJIUTebHOe BefleHHe TSDKeJIbIX MaljueHTOB,
MOBTOPSItOIIleeCsl CTOJKHOBEHHWE CO CMepThi0, yuyacTHe B peaHHMMAlMOHHBIX MepOIpUSTHUSX,
HEoOX0AMMOCTh OBbICTPO TIPUHMMAThL PpelleHHs TpU HeJoCTaTke WH(OPMALMK U TOCTOSHHOM
neduyte Bpemenu [15, 16]. Ha ypoBHe opraHu3aljuu pPUCK YCUIMBAIOT Teperpyska, Ka/poBas
He/J0CTAaTOYHOCTb, TIPO/IO/DKUTEIbHBIE CMEHbI, OrpaHWYeHHas aBTOHOMUS, cylabasi ToA/epKKa
PYKOBO/ICTBA U Heb/aromnpusiTHasi aTMocdepa B Kosiektuse [28, 17].

B nepuog COVID-19 mepeueHb (hakTOpPOB pHICKa [JOTOMHWIA paboTa Ha TMEpBOM JIMHWY,
OoJiee MOJIOZION BO3PACT, >KEHCKHUH T10J1, HETIOCPeICTBEHHOe JieueHHe UH(PUIIMPOBaHHBIX TMal[UeHTOB
Y oraceHus 3apa3uTh cedst mbo wieHoB cembH [20, 8, 31]. IHauBHAya/TbHas YSI3BUMOCTb MOXKET
BO3pacTaTh MPU OUeHb BBICOKOW 3MIAaTHUUeCKOW UyBCTBUTEIBHOCTH U CKJIOHHOCTH OTOX/I€CTB/IAThH
ce0si C TIepe)XMBaHUSIMH TAllMeHTa. DMIIATHS OCTaeTCsl HeoOXOAUMBIM KOMITOHEHTOM KadeCTBeHHOU
TIOMOIIIY, OZJHAKO 0e3 pa3BUTHIX HAaBBIKOB CAaMOPErY/ISILMY WHTEHCHBHOE COTIepe)KMBaHHe CII0COOHO
criocobcTBOBaTh UCTOITeHMIO [14, 12].

KnnHuuecKue nposiB/ieHUsi BTOPUYHOI0 TPaBMaTHU4YeCKOro crpecca

[Tposinennss BTC  3arparMBalOT  5MOL[MOHA/bHYI0, KOTHUTUBHYIO, T1OBEJEHYECKYIO
1 coMaTuueckyro cheprl. Ha sMoOI[MOHaIEHOM ypOBHE BO3MOXKHBI TPEBOr'a, Pa3ApaKUTeIbHOCTb,
beccuive, BUHA, CHIDKeHHE CITIOCOOHOCTU K COTIePe)KMBAHUIO U BbIpaykeHHOe ucTolreHue [9]. Tlpu
Oosee TXKENIOM TeueHWHM (DOPMUDYIOTCS 3MOILMOHA/IbHAsi OTCTPAHEHHOCTb U OIyIleHue
BHYTPEHHEr0 OHEMEeHHUSI.

TpeBo)XHbIE ¥ [leMIpeCCUBHbIe peaklMM YacTO BBISB/SIOTCS Y MEAWLIMHCKOrO TMepcoHasna
OJJHOBPEMEHHO C MpU3HaKaMy TpaBMaTUUeCKOro cTpecca. MeTaaHaIUTUUYeCKHe OLIEHKU COCTaBU/IN
23,2 % pna tpeBoru u 22,8 % pius genpeccuu [25]. B BbiObopke MeapabotHukoB Kuras,
00csieloBaHHBIX BO BpeMsl MMaHZeMHUH, o0Ka3aTe v ObL/IU BhIIle: TPeBOKHbIE CUMITTOMbI OTMEUaiCh
y 44,6 %, a neripeccuBHble — ¥ 50,4 % yuacTHUKOB [20].

K KOTHUTMBHBIM TpU3HaKaM OTHOCSIT TIOBTOPSIFOLMECS] BOCIIOMHHAHMSI O TaljMeHTaXx,
MBIC/IEHHOE BOCIIPOU3BE/IeHHEe CIOKHBIX 3IM30/I0B JIeUeHUs], CHIDKeHe KOHLIeHTpalui, COMHEeHUs
B TIPaBW/IbHOCTH KIWHWUECKUX peIleHUH W MepeXXMBaHWe COOCTBEHHOM mMpodecCHoHaIbHOM
HecoctosTenbHOCTH [10]. Ha moBesjeHUeCKOM ypoBHe MOTYT HaO/oaThCsl CTpemsieHHe u3berarb
oTipe/ie/ieHHbIX ~ CHTyallWi, AWCTaHIMpOBaHWE OT TMalMeHTOB, yMeHbllleHWe paboueid
BOBJ/IEUEHHOCTH, KOH(IUKTHOCTb Y OTPaHAYeHHe COLa/IbHbIX KOHTAKTOB [7].

TenecHble TIpOsIB/IEHUs yYallle MPe/CTaB/IeHbl HapyLIeHUsMU CHa, CTOMKOW yTOMJISIEMOCTEIO,
TOJIOBHBIMH 0OJISIMH, MBILLIEUHBIM HalpspKeHHeM U APYTUMH HecrelupuuecKUMU CcoMaTHieCKUMU
»kanobamu. Bo Bpems mMmaHJeMHH uacToTa OecCOHHMIIBI cocTapisia 38,9 % Mo pe3y/ibTaram
MeTaaHam3a ¥ 34,0 % B KpyIrHOM morepeuyHoM ucciaegoBanuu [20, 25]. B poccuiickux paboTax
cpeiyd TIpe/iCTaBUTe/ield TOMOraroIux Tipodeccuid K XapakTepHbiM TipusHakam BTC Takxke
OTHOCHJ/IA TPEBOXKHOCTb, UCTOITIeHWe, PACCTPOMCTBA CHa, UHTPY3UU U u3beranue [4, 6].

HOCJ’IEJZ[CTBI/IH BTOPHYHOI'0 TPABMATHYE€CKOI'0 CTpecCa

Bausaue BTC BBIXOAUT 34 IIpefejibl UHAWBUAYA/IBHOTO CaMOUYBCTBUA MW 3dTpdI¥BA€T
d)YHK]_[I/IOHI/IpOBaHI/Ie MeAI/ILIHHCKOI‘;I OpraHur3alu. N Criequa/JiMCTa BTOPHUUYHAsdA TpaBMaTH3allUd
MOXXeT COUeTaThbCAa C TPEBOFOI‘/JI, ,qenpeccnef/i, HapyUIEHUAMU CHd, CHWXXEHUEM KdUeCTBd >KU3HU,
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BLITODAaHWEM U WCIIOJIb30BaHWEM HealalTUBHBIX CrocoboB coenazanus [29]. Xors BTC
Y BbIFOpaHWe CTAaTUCTUYEeCKU U KJIMHUUYECKH CBSI3aHbl, OHU OTPAa’KalOT pa3Hble MPOL|eCChI: TTePBbIN
00yC/IOB/IEH OTMIOCPeJOBaHHBIM KOHTAKTOM C TPaBMOMU IMal[MeHTa, TOTr/ja KaK BTOpPOe Pa3BUBAETCS Ha
doHe aymuTenpLHOTO pabouero crpecca [21].

y COTPYAHUKOB WHTEeHCUBHOU Tepanuu MOC/e/ICTBUS MPOJ0/DKUTEBHOTO
NpodheCCUOHAILHOTO HANpsDKeHUsT MOTYT COXPAHSATHCS JJIMTe/IbHOe BpeMsi. B omHOW BBIOOpDKe
TPeBOXKHbIe CUMIITOMBI BbIAB/IA/IACE Y 49 %, nenpeccusHble —y 27 %, npusHaku [ITCP —y 21 %,
a BbiropaHue — y 37 % yuacTHukoB [27]. Uepe3 ueThbipe rofia mocjie OCTpod (pa3bl MaHAeMUr
TpeBora coxpaHsiziach y 58 %, nenpeccust — y 26 % CIiel[uajucToB; OJHOBpEMeHHO Y 67 % Obu1
OTMeUeH T[OCTTPaBMaTUYeCKUM PpOCT, UTO CBUJETEJbCTBYeT O BapUaTUBHOCTU OT[a/I€eHHBIX
TICUXOJIOTUYECKUX UCX0/0B [1].

B npodeccronansHoit chepe BTC criocobeH MposiBASTLCS CHKEHHEM Y/[0B/IETBOPEHHOCTH
paboToii, yXyAllleHWeM B3aUMOJAEHCTBUS C TMalUeHTaMH, SMOLMOHA/IBHBIM  OTUYXKAEHHEM,
TIOBBIIIIEHUEM BEPOSITHOCTH OIMMOOK U HaMepeHWeM CMeHuUTh mnpodeccuto [28, 17]. [ns
MEeJULMHCKOM OpraHu3aliyd 3TO MOXXeT O3HauaTb POCT TeKyuyeCTH MepCcoHaqa U BPEMEeHHOU
HETPYA0CIOCOOHOCTH, a TAK)Ke CHIDKEHHE YCTOMUMBOCTU M KaueCcTBa OKa3aHUs TIoMoIu [29].

JMar{HocTuka BTOPUYHOr0 TPAaBMaTHYeCKOro crpecca

Pannee pacnosHaBanve BTC mo3BosisseT mpeyrnpeAuTh 3aKperyieHhe XPOHUYEeCKOTo
nipodeccroHanbHOrO Auctpecca. OfHUM U3 Harbosiee pacripoCTpaHeHHBIX MHCTPYMEHTOB SIBIISIETCS
IIKajla KadecTBa TipodeccroHanbHOM »ku3HU Professional Quality of Life Scale (ProQOL),
C TIOMOIIbIO KOTOPOM OLIeHWBAIOT Y/IOB/IETBOPEHHOCTh COCTpPAaZilaHWeM, BbIrOpaHHWEe W BTOPUUHBIN
TpaBMaTudeckuii crpecc [30].

s 1iesieHanpaB/ieHHOW OLIEHKM BTOPUYHOM TpaBMarH3aluyd pa3paboraHa Secondary
Traumatic Stress Scale (STSS). B 2025 r. 6bu1a ripeficTaB/eHa PyCCKOSI3bIUHAsI BEPCUST METOJUKH;
pe3y/ibTaThl ee BaJM/al[Mi TI0Ka3aJu BBICOKYI0 BHYTPEHHIOIO COIJIaCOBAHHOCTb W BO3MOXKHOCTb
NpUMeHeHUs B POCCUMCKUX BbIOOpKaxX crielianmucToB [4]. B viccieqoBaHUsIX TaK)Ke UCTIOJB3YIOTCS
PTSD Checklist (PCL-5), Impact of Event Scale-Revised (IES-R) u ppyrue IKambl
TpaBMaTuyeckoro crpecca [10].

IIpodunakTika 1 NCUX0/I0rHYecKas nojjepxkKa

[TpodunakTuueckre TPOrpaMMbl JO/DKHBI ObITh MHOTOYPOBHEBBIMU M OObeAWHSTH JINUHBIE
pecypchl CrielidaiucTa ¢ u3MeHeHUssMU paboueit cpesibl. IHAMBYAYanbHbIE Mepbl MOTYT BKJTIOUATh
pa3BUTHE pe3WILeHTHOCTH, OOydyeHHe VIIpaB/lIeHWIO SMOLUSIMH, KOTHUTHUBHO-TIOBe/jeHUeCKHe
TeXHUKU, MPAKTUKU 0CO3HAaHHOCTU M METO/Ibl CTPeCcC-MeHe/HKMeHTa [22].

Pe3n/beHTHOCTh PAacCMaTpUBAeTCsl KaK 3HAYMMBINA  3alUTHBIA PeCcypc MeIULIMHCKOTO
paboTHMKa. B HaljoHanMbHOM HCCIel0BaHUM CpPei peaHMMAalMOHHBIX MezicecTep Oosee BBICOKUI
ee ypoBeHb COoueTascs ¢ MeHblIel yactotor cumntoMoB [ITCP, TpeBory, fenpeccuy U BbITOpaHUs
[22]. [lorionHUTENBHYIO TOA/IEP)KKY 00ecreurBaloT —CyrepBu3usi, Oa/JMHTOBCKWE TPYIIIIHI,
TICHXOJIOTUeCcKoe KOHCY/IBTUPOBAHHE U PeTy/spHOe 00Cy)K[eHHe CJIOKHBIX CyuaeB C KOJITIeraMy,
YTO TIOMOTaeT repepadbaThiBaTh SMOLMOHATBHO TSDKebIA KTMHUUeCKUH OrbIT [19].
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Ha ypoBHe opraHusalii BaKHbl peajlMCTUYHOE paclipefie/ieHde Harpysku, [JOCTaTOYHoe
KaZipoBoe obecrieyeHue, TIOAJep>KUBaOILee PYKOBOZCTBO, AOCTYITHOCTD TICHXO0/IOTHUeCKOM TTOMOLIH
Y TIO/ITOTOBKA MeHe/PKepPOB K paHHeMY paclo3HaBaHUIO UCTpecca y COTpyAHUKOB [17]. IIpu Takom
nogxofe mnpodunaktuka BTC cTaHOBUTCA He TOJMBKO 3a/ladeid OT[eNbHOTO Bpada, HO
Y KOMITOHEHTOM CHCTeMbI TIpoeCCHOHaTBHOM 6e30MacHOCTH.

OrpanuuyeHus 063opa

WnTepripeTalivsi  pe3ynbTaTroB  0030pa TpeOyeT yuera HECKOJBKHX  OrpaHUUeHH.
WccnenoBaHusl CyIeCTBEHHO pa3/iMyaavch TI0 [M3aiiHy, COCTaBy BLIOOPOK, TpPUMeHsIeMbIM
MeTO/IMKaM M KPUTEepHUsIM KIMHUYeCcKH 3HaunMoro ypoBHs BTC. 3HauuTesibHasi f10/is TyOMKaui
oTpaxkana onbIT nmaHgemun COVID-19, mosToMy mnosiydyeHHbIe TOKa3aTeayd TPEBOTH, [erpecCuu,
HapylleHW CHa ¥ TPAaBMaTUUeCKOTO CTpecca MOTYT ObITh BhIlle, YeM B OOBIUHBIX yC/IOBUSX. Kpome
TOTO, MHOTHE BBIOODKH O0BeJUHSUIA Bpaueid, MeAULIMHCKUX CeCcTep W [IPYTUX COTPYAHUKOB, UTO
OrpaHUYMBaeT BO3MO)KHOCTb TIPSIMOTO Te€pPeHOCa BCeX BBIBOJOB MCK/IIOUMTE/ILHO Ha BpaueOHYHO
TIOIYJISILIAO.

3aK/jloueHue

BropyuHblli  TpaBMaTM4eCcKud CTpecC CjaeflyeT pacCMaTpuBaTb KaK — KJIMHUYECKH
¥ OpraHM3aljiOHHO 3HAYMMOe TIOC/e[CTBHE pEeryasspHOM paboThl C Uesi0oBeYeCKOW TpaBMOM
U crpajanveM. Hanbosiee ys3BHMBI CHeLMaJMCTBI TeX TOApasfiesieHui, rne 0COOeHHO BBICOKH
YacToTa KPUTUYECKUX COOBITHH, SMOL[MOHA/IbHAS BOB/IEUEHHOCTb M OTBETCTBEHHOCTD 3a KU3HEHHO
Ba)KHble pellleHUsl: UHTEeHCUBHOW Teparvy, SKCTPeHHOW MeJMLIMHBI, aKyllepCcTBa, HeOHaTOIOTHH,
OHKOJIOTYH Y Na/IJTMaTUBHON MIOMOLLIY.

Ob6o6meHHble  faHHbIe TMOKa3biBalOT, uyro BTC wuacto coueTaeTcsi C TPeBOXXHBIMHU
U JleNpeCCUBHBIMU TPOSIBIEHUSIMU, PacCTPOMCTBAMU CHAa M TPOQeCCHOHATbHBIM BbITOPaHUEM.
BbIpa)keHHOCTb CHMITTOMOB OMpeZie/iieTCsl He TOMbKO CIeLMaJbHOCTBI0 U HMHTEHCUBHOCTHIO
KOHTAaKTa C TpaBMaTM4yeCKMM MaTepuasioM, HO U OpraHusalyel TpyZa, AOCTYIMHOCTBHIO MOAJEPKKU
1 BbIOpaHHBIM CrI0COO0M u3MepeHus. [103ToMy coxpaHeHHe MpodeCcCHOHATBLHOTO 37I0POBhsS Bpauei
TpeOyeT COueTaHWs Ba/JWAHOW [WArHOCTUKW, WHIUBHUIYaJbHOW TICUXOJOTUYECKOW TTOMOIIH
Y CUCTeMHbIX NTPOH/IaKTUUeCKUX pellleHUi Ha YPOBHe MeJULIMHCKOM OpraHu3aliu.
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Abstract

Higher-order thinking skills (HOTS) have become an essential component of English as a
Foreign Language (EFL) education, as they promote learners' ability to communicate effectively,
engage in critical thinking, and solve complex problems. Although previous studies have examined
the relationship between HOTS and oral communication, a comprehensive theoretical framework
explaining this relationship remains insufficiently developed. This review pursues two primary
objectives: to summarize the recent studies on HOTS and oral communication in EFL learning and
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to offer an integrated conceptual understanding on the relationship of HOTS and oral
communication in EFL learning based on Anderson and Krathwohl's (2001) revised Bloom's
Taxonomy, Mayer's (2002) Cognitive Theory of Learning, and Ellis's (2003) Second Language
Acquisition framework. In order to reach this goal, the paper critically examines and integrates two
new empirical research works on the use of HOTS in the teaching and evaluation of speaking in
English as a foreign language. The findings of the reviewed studies suggest that cognitively
challenging speaking tasks help students to develop their analytical, evaluative and creative
thinking skills, and at the same time facilitate their ability to communicate orally with fluency,
coherence, and higher-order thinking. This review aims to synthesize the views of cognition,
education, and second language acquisition to propose a conceptual framework in order to explain
the role of HOTS in EFL oral communication. The implications of results on language teaching,
language assessment of speaking and further studies on the use of HOTS in the EFL classroom are
also discussed.

AHHOTanus

HaBpiku MbiiuieHus: 6onee Bbicokoro mnopsizka (HOTS) cramu 1ieHTpasbHBIM 37IEMEHTOM B
obecrieueHWH TOTO, YTOOBI yyall[iecss MOIJIM BbIPa)KaThb CBOW MBIC/IH, NTPUHUMAaTh 000CHOBAHHBIE
peleHus U (opMHUpOBaTh pelleHusi. HecMoTpsi Ha Hammuve uccaefoBaHuy, usydaroumx HOTS u
YCTHYX0 KOMMYHMKALUIO, aJileKBaTHasi TeopeTWYecCKass OCHOBA, OIMCHIBAIOLAsl 3Ty B3aUMOCBSI3b,
ToKa He Obl1a TIOMHOCTBIO pa3paboraHa. Llenn gaHHOTO 0630pa /IBOSIKME: BO-TIEPBBIX, MPeJCTaBUTh
CUHTe3 pe3y/IbTaTOB MCC/e/JOBaHUM 10 HaBbIKaM MbIILieHus1 BbicoKoro rnopsigka (HOTS) u yctHol
KOMMYHHMKalMM Ha ypokax ESL B pamkax n3yueHus (uepe3 cOBpeMeHHble MCC/e/l0BaHUs), a BO-
BTOPBIX, IPe/JIOKUTh WHTErPaTUBHYI0  KOHLIENTyaJbHYK) OCHOBY /Ui WHTepIipeTaluu
B3auMocBsa3er Mexxy HOTS u ycTHOM KoMMyHUMKaLel B KoHTekcTe EFL, onvpasick Ha paMmo4HbIe
MOJX0/bl TepecMOTpeHHOM TakcoHoMuM AHJepcoHa u KpatBosa (2001), KOTHUTHBHON Teopuu
o0yuenust Matiepa (2002) u Teopuu OB/a/ieHUsI BTOPLIM s13bIKOM Jrutuca (2003). st ;ocTvkeHUst
3TOM Lie/Id TIPefCTaB/IsI0TCS KPUTUUECKUM aHalu3 U CUHTe3 [IBYX aKTya/JbHbIX 3MIIMpHUYeCKUX
WCCIIeIOBAaHNH, MTOCBAIIEHHBIX 00yueHnto HaBbikaM BBICIIIEI'O TTOPAIKA (HOTS) B KOHTEKCTe
rperofiaBaHysl aHIMIMKMCKOTO si3bika Kak wuHocTtpaHHoro (EFL) ¢ ¢okycom Ha olleHUBaHUe
ropopeHusi. Ha OCHOBe 3TMX WMCC/IefJlOBaHUM YKa3blBaeTCsl, YTO ONTHMMHU3MPOBAHHAS BbICOKAs
KOTHUTHBHAsl aKTMBHOCTD JleJlaeT TOBOPeHVe B paMKax 3aZlaHMi He MPOCTO I0JIe3HBIM HampsMYyo
JUIsl yYalyxcsi, 4ToObl pa3BHUBaTh BMECTe C TeM WX aHaJUTHUeCKOoe, OL[eHOUHOe W TBOpUEeCKOe
MBIIIIJIEHHe, a TakKe obecrieurBaeT [JOCTaTOYHOE MpHMeHeHHe Ha ypoBHe OeryiocTH, CBS3HOCTH U
COKpalllaeT BpeMsi OXKHMJAHWSI MEX[y BbICKa3blBaHUSAMH. lless paHHOTO 0630pa - orepeThcs Ha
KOTHUTHBHYIO TICUXOJIOTHIO, TIeJarOTUKy W TEOPHIO OBJaJileHHs] BTOPBIM SI3BIKOM, UTOOBI CO37aTh
KOHIIEITya/lbHYI0 MOZe/ b TOr0, KaK Pa3BUBAIOTCSl HABBIKU MBIILIIEHHs 00jiee BLICOKOTO TOpsiiKa BO
BpeMsi YCTHOrO OOIeHHs] TMPU W3y4YeHWM aHIVIMMCKOTO s3blKa KakK WMHOCTpPAaHHOro. Takke
paccMaTpuBarOTCsl IeflarOrMyecKre BBbIBOZBI [JAHHOIO WCC/Iel0OBaHMS, aHald3 TOBOPEHUs B
ycnoBusix obyuenusi EFL B knacce ¢ onopoit Ha HOTS 1 Bonpocs! AanbHeNIINX UCCIeA0BaHUM.

Keywords: higher-order thinking skills, oral communication, EFL, Bloom's taxonomy,
critical thinking, second language acquisition, speaking, communicative competence.

19



Ne 8 (146) UNIVERSUM: aszycm, 2026 e.

ncnxonorua n O6PA30OBAHUE

KaioueBble Cc/I0Ba: HAaBBIKU MBIIII€HUS BBbICOKOTO YPOBHA, YyCTHaAd KOMMYHHUKAIlV,
AHITIMHACKUM KaK HHOCTpaHHbIﬁ, TaKCOHOMMUA BJ'IYMa, KpUTH4YeCKOe MBII/IeEHKe, OCBO€HKE BTOPOI'O
S3bIKd, YCTHas peub, KOMMYHHWKATHBHAA KOMII€TEeHLIAA.

Introduction

Oral communication is one of the main objectives of the English as a Foreign Language
(EFL) curriculum as it helps students to articulate thoughts, engage in relevant communication and
communicate successfully in the academic and professional context. Traditionally, EFL speaking
instruction has primarily emphasized linguistic components, including pronunciation, grammar, and
vocabulary. However, effective oral communication also requires higher-level cognitive processes,
including the ability to analyze information, evaluate arguments, and construct meaningful
responses. These skills are referred to as higher order thinking skills (HOTS) and represent the
highest order in Anderson and Krathwohl's (2001) revised Bloom's Taxonomy.

In recent years, a growing amount of attention has been given to the links between HOTS and
oral communication. Mayer (2002) proposed the Cognitive Theory of Learning and Ellis (2003)
proposed the Second Language Acquisition framework, both of which highlight the importance of
learning through meaningful processing and organisation of information and the cognitive
engagement in developing language, respectively. These views suggest that speaking is a higher
order thinking activity, as well as a language skill.

The empirical studies in recent years have brought into the light the significance of using
HOTS in EFL speaking. The importance of critical thinking for speaking assessment has been
highlighted by Yin et al. (2024), while Jannah et al. (2026) illustrate the benefits of applying HOTS
in teaching speaking for enhancing learners' cognitive involvement. Despite this, prior studies have
focused on instructional practices or assessment only, with few studies trying to connect these to a
larger theoretical framework.

This review is designed to synthesize the latest studies on the relationship between HOTS and
oral communication in EFL learning. In light of the latest research in this field, this review suggests
an integrated conceptualization of the link between HOTS and the oral communication and its
implications in EFL teaching, assessment and future research.

Literature Review

Three complementary theoretical perspectives were adopted to explain the relationship
between HOTS and oral communication from cognitive, educational, and second language
acquisition perspectives. Collectively, these theoretical perspectives provide a comprehensive
conceptual foundation for examining the role of cognitive engagement in EFL speaking
development.

Higher Order Thinking involves analysing, evaluating and creating which are cognitive
processes (Anderson and Krathwohl, 2001). These processes promote student engagement with
learning, rather than just a focus on recall, and include the ability to make reasoned decisions and
generate original responses. These cognitive skills are employed in speaking activities to plan,
defend arguments, address communicative issues and present ideas more effectively.
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This is complemented by Mayer's (2002) Cognitive Theory of Learning, which has been used
to explain how meaningful learning takes place when learners select, organise and integrate new
information with their existing knowledge. When students are asked to do more cognitively
challenging activities, they learn more than just vocabulary and grammar. These learning activities
support learners’ language development.

Ellis (2003) also insists that meaningful interaction and positive language are the factors that
help in second language acquisition. Speaking opportunities that involve negotiations for meaning,
opinion and criticism provide opportunities for language development and for thinking. Thus, the
ability to think critically while communicating in the target language is as important as linguistic
knowledge in effective oral communication.

These three perspectives are combined in this review, which suggests a conceptual framework
that presents HOTS as cognitive support for effective oral communication. The integrated view is
used in evaluating recent empirical research and in grasping the impact of higher-order thinking on
speaking instruction, evaluation and performance in EFL teaching.

Materials and Methods

This study employed a narrative literature review methodology to synthesize theoretical and
empirical evidence concerning the relationship between higher-order thinking skills and oral
communication in EFL contexts. Rather than collecting primary data, the review synthesizes
existing theoretical and empirical literature to develop an integrated conceptual understanding of the
relationship between HOTS and speaking development.

The theoretical framework is based on three key works: Anderson and Krathwohl (2001),
revised version of Bloom's Taxonomy; Mayer (2002), Cognitive Theory of Learning; and Ellis
(2003), Second Language Acquisition. The sources are chosen because they describe how higher
order thinking and oral communication relate to cognition, education and language.

In order to facilitate discussion of the theory, two recent empirical studies conducted by other
researchers and published in peer-reviewed journals were selected purposively, since they directly
relate to HOTS in EFL speaking. Yin et al. (2024) was added as a conceptual background for
incorporating critical thinking in EAP speaking assessment, which is important because language
skills need to be assessed in addition to cognitive skills. The reasons for choosing Jannah et al.
(2026) were that the researchers discussed the lecturers' beliefs and practices about HOTS-oriented
teaching of speaking and offered an integrated cognitive, linguistic, and affective perspective on
speaking instruction. These studies complement each other in their approaches to assessment and
classroom practice and are suitable for the purposes of this review.

Four inclusion criteria were used for the selection of the studies. The first step was to have
them published in peer-reviewed journals. Second, they needed to pay attention to the higher order
thinking skills in the context of EFL speaking. Thirdly, they had to examine speaking instruction or
speaking assessment. Last but not least, they needed to present empirical evidence and examine the
issue of relationship between HOTS and oral communication. Research focused on other language
skills and research that did not investigate higher-order thinking was dropped.
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The review was organized thematically. The three themes in the analysis were: (1) the role of
HOTS in oral communication, (2) the cognitive processes involved in the development of oral
language and (3) the pedagogical implications of incorporating HOTS in speaking instruction and
assessment. Next, the results of the empirical studies were interpreted using the three theories to
integrate the conceptual understanding of HOTS and oral communication in learning EFL.

Results and Discussion

Analysis of the selected studies revealed several consistent findings that higher order thinking
skills (HOTS) have a significant influence in the improvement of oral communication in English as
a Foreign Language (EFL) learning. The studies investigate various aspects of speaking, but the
common conclusion of all of them is that cognitively challenging tasks enhance learners' higher-
order cognitive processes and their communicative competence.

Jannah et al. (2026) highlight the emphasis on the integration of HOTS in speaking
instruction by using activities that require learners to analyze information, evaluating ideas, and
making meaningful responses. The results of the research indicate that carefully designed
cognitively demanding speaking tasks leads to engagement in learning, to higher order thinking and
effective communication. Similarly, Yin et al. (2024) argue that speaking assessment should include
critical thinking, supporting opinions, and organising ideas. Overall, these studies demonstrate the
importance of using HOTS in class for the teaching and assessment of speaking.

The three theoretical perspectives used in this review provide a better understanding of the
findings. In the revised Bloom's Taxonomy of cognitive skills (Anderson & Krathwohl, 2001),
analysing, evaluating, and creating are viewed as the highest order thinking skills. Mayer (2002)
developed the CTL which focuses on meaningful learning as individuals actively process and
integrate new information, instead of blindly memorizing it. In addition, the Second Language
Acquisition (SLA) framework of Ellis (2003) proposes that language acquisition occurs as a result
of meaningful interaction with others where interaction involves negotiating meaning and
expressing ideas in real communicative contexts. The theories can be combined to account for the
benefits of cognitively demanding speaking tasks in terms of language learning and thinking.

This review, which is a result of synthesis of the theoretical and empirical literature, suggests
a conceptual framework that integrates all of the above, and in which HOTS is the cognitive basis
for effective oral communication. Students who do analysis, evaluation and creation in speaking
activities tend to give coherent, well-reasoned and meaningful responses. The research result
implies that the teaching of the language must not only focus on the ability to speak by developing
grammar, vocabulary, but also promoting the thinking and problem-solving abilities of students.

One drawback of this review is that it is based on just two empirical studies. While the
aforementioned studies offer significant information on the nature of HOTS in EFL speaking,
further studies in varying learning environments and proficiency levels are still required to further
establish the conceptual framework suggested in this research. The review, however, shows that the
cognitive, educational, and second language acquisition perspectives will offer a better
understanding of the role of higher-order thinking in promoting oral language competence in EFL
learning.
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Conclusion

This review integrated theoretical aspects and recent empirical studies on the relationship of
higher order thinking skills (HOTS) with oral communication in English as a Foreign Language
(EFL) learning. Based on Anderson and Krathwohl (2001) revised Bloom's Taxonomy, Mayer's
(2002) Cognitive Theory of Learning and Ellis's (2003) Second Language Acquisition model, the
review reveals that higher-order cognitive processes, namely analysing, evaluating and creating,
appear to play a significant role in the effective oral communication along with linguistic
competence.

The findings of the selected empirical studies show that speaking instruction and assessment
with the integration of HOTS can increase the engagement of learners in learning and help in oral
communication. Language learning and critical thinking opportunities are provided in activities that
prompt students to solve problems, support opinions, and provide new answers. The results indicate
that HOTS is not a part of speaking instruction but an important piece of communicative
competence.

One of the main strengths of this review is its fusion of three complementary theories into one
conceptual framework that accounts for the role of higher-order thinking in facilitating oral
communication in EFL environments. This framework offers a more concrete way to understand the
link between cognition and language learning and implications for teaching and assessment. While
this review focuses on two empirical studies, it is suggested that more research is needed to expand
the evidence base from the educational contexts presented here and across other educational and
learner contexts to further strengthen and validate the proposed framework.
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Abstract

This article examines the role of environmental education in the professional training of future
tourism and service industry specialists, using the “Sustainable Tourism” course as a case study. The
relevance of the study stems from the growing negative impact of tourism on the environment and
the corresponding need to develop environmental competencies among students majoring in
Tourism. The aim of the study is to determine the significance of environmental education in the
training of future tourism and service specialists through the example of the “Sustainable Tourism”
course. The methodological framework of the study is based on the competency-based approach;
the research methods include analysis of scientific and educational literature and pedagogical
observation of the educational process during the teaching of the course at the Professional College
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of Kyrgyz-Turkish Manas University. The study clarifies the content of the concepts “environmental
education” and “environmental competence” and describes the structure and content of the
“Sustainable Tourism” course, including a fragment of a practical class devoted to overtourism. The
pedagogical observation revealed positive dynamics: students began to use environmental
terminology more actively, to take environmental aspects into account when analyzing professional
situations, and to propose their own solutions for promoting sustainable tourism development in
Kyrgyzstan. The findings confirm that environmental education is an essential component of the
professional training of future tourism and service specialists.

AHHOTanus

B [aHHOW cTaTbe pacCMaTpUBAeTCsl POJib SKOJIOTMUECKOTO0 00pa3oBaHMsI B TIOATOTOBKE
OyayIMx CrieruaaicToB cdepbl Typyu3Ma U CepBHCa Ha TIpUMepe JUCLIMIUIMHBI «YCTONUMBBIN
TypuU3M». AKTYya/JbHOCTb WCCJIe/JOBaHUsI 00yC/IOBIe€Ha 3HAUMTe/bHBIM HETraTHBHBIM BO3/€HCTBHEM
Typu3Ma Ha OKPYXKAIOIIyl0 Cpefy U, COOTBETCTBEHHO, HeoOXOAWMOCTBIO (OPMHUPOBAHUS
5KOJIOTUYeCKUX KOMITeTeHLIMM Yy CTY[eHTOB HalpaBleHus IoAroToBku «Typusm». Llenbro
WCC/IeJOBAaHUsI SIBMISIETCS OTIpefie/ieHre 3HaueHHsl SKOJI0TMYecKoro o0pa3oBaHMs B TOATOTOBKE
OyayIMx CrieruaaucToB cdepbl Typyu3Ma U CepBHCa Ha TIpUMepe JUCLIMIUIMHBI «YCTONUMBBIN
Typu3M». MeTOZ0/I0rMuecKy0 OCHOBY MCCJ/Ie[OBaHUSI COCTaBJIsseT KOMIIETEHTHOCTHBIM IOAXO[; B
paboTe WHCMOMb30BaHBI METO/bI aHAlM3a HAyuyHOW W yueOHOW /MTepaTypbl, a TaKXe MeTOf
Trejaroruueckoro Hab/moeHrs: 3a oOpa3oBaTe/lbHBIM TPOLIECCOM B XOfle TIperiofilaBaHMsl Kypca B
[MpodeccruonansHom Komemxke Koipreidcko-Typelkoro yHuBepcuteta «MaHac». B crarbe
PACKpBITO Cojiep>KaHHe TOHSATHI «3KOIoruueckoe oOpa3oBaHUe» U «3KOIOTHUeCKasi KOMITEeTeHIIHs»,
a TakXe pacCMOTPeHbl CTPYKTypa W COJeprKaHue NUCLMIVIMHBI « YCTOMUYMBBIA TYPU3M», BK/IHOUast
(dparMeHT TMpaKTUYeCKOro 3aHATUS 10 TeMe CBepXTypu3Ma. Pes3ynbTaTel Ie[jaroruuyeckoro
HaOJIOZleHNsT TIOKa3alu TOJIOKUTEbHYI0 AWHAMUKY: CTYAEHTbl CTalu aKTHBHee HCII0/Ib30BaTh
5KOJIOTUUECKY}0  TepMHUHOJIOTHIO,  YYWUTHIBAaTb  SKOJIOTMUYECKHe  acleKTbl IpyU  aHajause
npodeCcCHOHANBHBIX CUTyalldii M TIpejjaratb COOCTBEHHbIE peIIeHHs] TI0  TPOJBIKEHUIO
ycronunBoro Ttypusma B Keipreiscrade. IlosmyueHHble pe3ysbTaThl  [OATBEPXKJAOT, UTO
9KOJIOTUYeCcKoe 00pa3oBaHHe SIB/ISETCS Ba)KHBIM KOMIIOHEHTOM IPO¢eCCHOHANTbHOW TOJTOTOBKU
OyZyIMX CrielanrcToB cepbl Typr3Ma 1 CepBHCa.

Keywords: environmental education, environmental competencies, sustainable tourism,
specialist training, tourism industry, pedagogical observation, competency-based approach,
environmental culture, tourism and hospitality education.

KiawueBble (10Ba: JKojlornyeckoe oOpa3oBaHWe, SKOJOTMUECKHWE  KOMITETEHIIUH,
YCTOMUMBBINA TypH3M, IOJTOTOBKA CIEIMATUCTOB, chepa Typus3Ma, Iefaroruueckoe Hab/omeHue,
KOMIIETEHTHOCTHBIN TIOZIX0/I, 3KOJIOTHUEeCKas KY/IbTypa, TYPUCTCKOe ¥ TOCTUHUYHOEe 00pa30oBaHMUe.

Introduction

Etymologically, the word “tourism,” borrowed from French, denotes “travel” or “journey”
and implies a person’s temporary departure from their usual environment [1]. Today tourism is one
of the most dynamically developing sectors of the global economy: it stimulates job creation,
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promotes the development of hospitality and transport infrastructure, and contributes to closer ties
between nations and the expansion of international cultural relations. In many countries, tourism
remains one of the principal sources of national income.

However, despite its positive economic effects, the active growth of tourism places
considerable pressure on the natural environment: air and water pollution, depletion of natural
resources, excessive use of natural areas, and adverse effects on flora and fauna are among its most
visible consequences. Tourism should therefore be regarded not merely as a form of travel and
leisure but as a significant economic sector whose sustainable development depends directly on the
quality of professional training received by its future workforce. In particular, tourism industry
employees increasingly need to possess environmental knowledge and competencies alongside their
professional skills. The combination of these factors determines the relevance of the present study.

The research problem lies in the insufficient formation of environmental competencies among
future tourism and service specialists — competencies that are indispensable for organizing the
activities of tourism enterprises in accordance with the principles of sustainable development. In
practice, this deficit manifests itself in a number of ways: hotel staff rarely separate waste for
recycling; hotels seldom introduce water- and energy-saving technologies; tour guides design
excursion routes without regard for the permissible recreational load, leading to soil trampling and
disturbance of wildlife; and front-line staff rarely explain the rules of conduct in natural recreational
areas to tourists. Furthermore, graduates of tourism programs are often familiar with environmental
issues only at a theoretical level and struggle to apply this knowledge in practice.

The aim of the study is to determine the role of environmental education in the training of
specialists for the tourism and service sector, using the “Sustainable Tourism” course as a case
study.

To achieve this aim, the following objectives were set: (1) to examine the significance of
environmental education; (2) to determine the role of environmental competencies for future
specialists in tourism and service; (3) to analyze the contribution of the “Sustainable Tourism”
course to the formation of students’ environmental competencies.

The object of the study is the professional training of students majoring in Tourism. The
subject of the study is environmental education and the “Sustainable Tourism” course as
instruments for developing environmental competencies among future tourism and service
specialists.

According to N.V. Belonova and I.B. Bicheva, environmental education is a process aimed at
transforming the individual and helping students develop a system of knowledge and skills to foster
an environmentally responsible and respectful attitude toward the environment [2, p. 114-121].
Treshchev regards environmental education not merely as a separate subject or occasional activity,
but as a key priority of higher education as a whole [3]. Environmental education enables
individuals to understand the negative consequences of their actions on the environment and teaches
them to minimize this impact.G.G. Nedyurmagomedov emphasizes the importance of forming, by
the time of graduation, environmental competencies and a responsible attitude toward the
environment among university graduates [4, p. 141-146]. Issues related to environmental education
in the Kyrgyz Republic are addressed in the works of authors such as L.A. Baklykova [5],
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A.R. Zhunusakunova [6], D.J. Kendirbaeva N.S. Orozalieva [7], T.E. Kylchykbaeva [8],
K.O. Osmonbetova, and A.A. Yergeshova [9]. In our view, environmental education is one of the
key components in the training of future professionals in the tourism industry.

At present, the integration of sustainable development principles into the professional training
of tourism and service specialists has become particularly important. Accordingly, the “Sustainable
Tourism” course plays a significant role in preparing future specialists for the sector, being aimed at
forming students’ environmental culture, a responsible attitude toward the environment, and
knowledge of contemporary approaches to organizing tourism activities. Sustainable tourism is not
a distinct type of leisure but a form of tourism service delivery oriented toward meeting the needs of
four core stakeholder groups: business, the environment, tourists, and the host community [10].

As they study this course, students learn about the key principles of sustainable development,
environmental safety in tourism, and other topics essential for the professional practice of future
specialists in this field. In addition, the “Sustainable Tourism” course helps develop the
environmental competencies that future industry professionals need to make professional decisions
regarding the impact of tourism on the environment.

As part of the “Sustainable Tourism” course, which is taught in the second year of the
Professional College at the Kyrgyz-Turkish Manas University, Department of Tourism, students
explore topics such as: the concepts of sustainable development and sustainable tourism,
international standards for sustainable tourism, the environmental footprint of tourism and the
tourist’s carbon footprint, local communities in tourism, overtourism, and the principles of
ecotourism, sustainable tourism in Kyrgyzstan, resource conservation in tourism and slow tourism,
eco-hotels as an element of sustainable tourism, tourism and cultural heritage preservation, rural
tourism within the framework of sustainable tourism as a means of supporting local communities,
as well as sustainable management of tourist destinations. The course is designed to last 14 weeks,
with 3 hours per week, totaling 42 academic hours. In addition to traditional lectures, the course
includes practical sessions, seminars, and project work aimed at developing students’ analytical
thinking, teamwork, and practical skills. Special attention is given in class to understanding the
importance of treating the environment with care and preserving natural and cultural resources in
tourism. This course aims to develop competencies such as universal, general professional, and
environmental skills.

During practical sessions, students complete assignments designed to develop environmental
competencies. As part of their study of the topic “The Environmental Footprint of Tourism,”
students analyze the impact of tourism on the environment and develop strategies to reduce the
negative effects of tourism activities. The study of the topic “Eco-Hotels as an Element of
Sustainable Tourism” involves familiarizing students with the environmental practices of hotels and
analyzing how well these practices align with the principles of sustainable development.
Additionally, as part of their project work, students prepare their own proposals for the development
of sustainable tourism in Kyrgyzstan.

Excerpt from a class on the topic: “Overtourism”

Lesson Objective: To study and analyze the causes and consequences of overtourism; to help
students develop skills in analyzing tourism processes and fostering a responsible attitude toward
natural and cultural resources; and to develop students’ ability to work in teams.
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Case Study: Overtourism in Venice

A photo of Venice is displayed on the screen. (The instructor reads the case study text:
“Venice is one of the most visited tourist destinations in the world. Millions of tourists visit Venice
every year, which leads to overburdening the city’s infrastructure, rising housing costs, and a
decline in the quality of life for the local population. In addition, cruise ships create further
challenges. Local authorities are implementing measures to regulate tourist flows, including
restricting the entry of large cruise ships, controlling visitor numbers at specific sites, and
introducing a fee for visiting the city during certain periods.”)

Questions for group discussion

1. Describe the signs of overtourism in Venice and what the consequences are for the local
population.

2. What are local authorities doing to address the problem?

3. What additional measures can you suggest to ensure sustainable tourism in the city?

Students then give presentations on the topic of “overtourism,” selecting specific destinations.
During their presentations, they analyze the problem and its impact on the local population and the
environment. In addition, students propose their own measures to regulate tourist flows and address
issues related to overtourism.

As can be seen, such classes help develop public speaking skills, critical thinking, and the
ability to defend one’s point of view.

The methodological foundation of the study is the competency-based approach, which is
primarily aimed at developing students’ professional and environmental competencies—skills that
are essential for their future careers in the tourism sector.

This study employs research methods such as the analysis of scientific and educational
literature, as well as pedagogical observation of the educational process during the teaching of the
“Sustainable Tourism” course.

The literature review allowed us to examine scientific approaches to the issue of
environmental education. According to D.S. Ermakov, the knowledge of ecology acquired by
students through environmental education fosters an awareness of the importance of environmental
issues and the value of natural resources [11].

It was previously believed that the goal of higher professional education was for students to
acquire a specific set of knowledge, skills, and abilities. However, this approach to education is no
longer sufficient. Today, employers prefer graduates who are able to apply their knowledge in
practice. It is clear that the knowledge-based approach to learning has been replaced by a
competency-based one. This transition is, in a sense, a response to the demands of the modern labor
market and involves distinguishing between the concepts of “competence” and “competency.”

Thus, greater attention is now paid to what a person is capable of doing rather than to what
they know. It follows that competence, as a characteristic of a person’s effectiveness, serves as a
measure of their success [12, pp. 154-156].
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According to A.V. Khutorskoy, “competence encompasses a set of interrelated personal
qualities (knowledge, abilities, skills, and methods of activity) defined in relation to a specific range
of subjects and processes necessary for high-quality, productive activity in relation to them. He
views “competence” as a person’s mastery of and possession of the appropriate competence,
including their personal attitude toward it and the object of their activity” [13].

In discussing ecological competence, Zakhlebny, A.N., and Dzyatkovskaya, E.N., define it as
an integrative quality that includes not only knowledge about nature and its processes but also the
ability to apply this knowledge in daily life and the development of ecologically literate and
responsible behavior [14].

In her study, T.V. Korosteleva identifies four groups of environmental competencies:
transformative, cognitive, communicative, and evaluative. Cognitive competencies are observed
when acquiring knowledge about the environment. Transformative competencies, on the other hand,
involve the ability to anticipate changes in the environment and take into account the laws of nature
when interacting with it. Evaluative competencies represent the ability to appreciate the beauty of
nature and recognize the impact of human activity on the environment. Communicative
competencies, according to the author, involve the ability to interact with people, organize, and
participate in environmental activities [15, pp. 92-94]. E.V. Melnikova views environmental
competence not merely as the result of studying individual subjects, but as an indicator formed
during the educational and upbringing process at an educational institution [16, pp. 347—-349].

A. Panov believes that the training of tourism professionals has its own distinctive features,
linked to the need for students to acquire knowledge in both the humanities and the natural sciences,
as well as to develop an understanding of environmental values [17].

An analysis of the scientific literature leads to the conclusion that environmental education is
an important component of the professional training of future specialists in the tourism and service
sectors. It contributes to the development of environmental knowledge and a responsible attitude
toward the environment.

It should be noted that environmental education is of particular importance for students
majoring in “Tourism,” as their future professional activities are directly linked to the use of natural
and cultural resources. Therefore, in our view, the course “Sustainable Tourism” plays a key role in
developing environmental competencies.

Through this course, students learn about the principles of sustainable development, the
responsible use of natural resources, and issues related to the preservation of cultural heritage. Thus,
the knowledge gained by students

While studying this course, students learn about the principles of sustainable development,
issues of environmental safety in tourism, the rational use of natural resources, and the preservation
of cultural heritage. The knowledge gained by students will enable them to consider environmental
aspects when making professional decisions in the future. In our view, this knowledge will enable
future professionals to recognize the potential environmental impacts of tourism and to consider
environmental aspects when making professional decisions.
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During the course, it was noted that students showed great interest in topics related to
contemporary environmental issues in tourism. Students are highly engaged in discussions of issues
such as the environmental footprint of tourism, overtourism, and ecotourism. Working with specific
case studies helps them not only better assimilate the material covered but also recognize its
importance for their future professional careers.

Practical classes not only allow students to reinforce their theoretical knowledge but also help
develop their analytical skills. Project-based work helps students develop the ability to work with
various sources of information, articulate their own points of view, and respond to questions from
the group. In addition, students learn to identify environmental problems, assess them, and propose
possible solutions.

The results of pedagogical observation showed that at the beginning of the course, students
viewed environmental issues as secondary compared to other topics in tourism. However, as the
course progressed, environmental issues began to be taken into account when discussing various
professional scenarios. It was also noted that, in discussions of various situations in tourism,

» &«

students began to use environmental terminology more frequently—such as “overtourism,” “carbon

» &« » &«

footprint,” “sustainable development,” “resource conservation,” and others. Furthermore, while
preparing for projects as part of the “Sustainable Tourism” course, students not only described
specific situations related to the environment but also developed concrete practical solutions
specifically for tourism in Kyrgyzstan (for example, the development of ecotourism, the

implementation of environmental technologies in the hospitality sector, etc.).

Conclusion

It should be noted that environmental education is one of the most important components of
the professional training of future tourism specialists. Every tourism professional today must
understand the basic principles of sustainable tourism. Therefore, including the course “Sustainable
Tourism” in the educational curriculum for future tourism and service professionals helps students
develop environmental competencies, enabling them to take environmental issues into account in
their professional work. During discussions with students, it became evident that they understood
the need to maintain a balance between the economic benefits of tourism and the conservation of
natural and cultural resources.

Environmental education plays an important role in the training of tourism and service
professionals. It helps students better understand the impact of tourism on the environment and
fosters a responsible attitude toward natural and cultural resources.

The course “Sustainable Tourism” demonstrates that studying environmental issues in tourism
helps students not only acquire knowledge but also apply it in practice. Practical assignments, case
studies, and group discussions help develop students’ ability to analyze situations and propose
solutions.

Thus, environmental education is an important part of training future tourism professionals
and helps students develop the skills they will need to work in the tourism sector.
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Abstract

This study examined the media literacy of OTM educators and their use of mass media. Using
an online survey, psychological barriers, time management issues, and shortcomings in information
filtering were identified in OTM education. The results revealed significant differences between
male and female teachers: the proportion of those using technical tools to organize lessons was
60 % among men and 40 % among women. Male teachers accounted for 35 % of active experience
sharing on Telegram and social networks, and female teachers accounted for 65 %. Age-related
differences in problem-solving were also investigated. Clear distinctions have been identified
regarding relation to the use of media. Ninety-five percent of teachers assert that the media cannot
replace the teacher, yet this undermines the prestige of their digital activities. The results are
visualized, showing that over 80 % of respondents use multimedia resources regularly. This is
linked to teachers’ professional motivation and the quality of their lesson preparation. Teachers who
integrated multimedia tools into their lessons rated their professional development higher than those
using traditional methods.
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AHHOTaLUA

B paHHOM uMccneoBaHUM M3ydajiach MeAuarpaMoOTHOCTh TperofaBaresieid AUCTaHLMOHHOTO
o0yueHWs] ¥ WCTIO/Ib30BaHUE MMH CPeACTB MacCoBoW WHdopMaiuu. C MOMOIIBI0 OHIAaMH-0Tpoca
ObLTH BBISIBIIEHBI TICUXO/I0TMUeCKre 6apbepbl, MPo6/ieMbl C yrpaBieHHeM BpeMeHeM U HeJJOCTaTKH B
¢bunbTpaluy UHGOpPMAIMM B JUCTAHLMOHHOM O0OyuyeHHH. Pe3ysbTaThl TMOKa3aid 3HauWTe/bHbIe
pa3Uuusl MeXIy YUUTeISIMHA MY>KCKOTO M >KEHCKOTO T0/1a: [0Sl TeX, KTO UCTO/b3yeT TeXHUUeCKUe
Cpe/CcTBa /I OpraHu3alMyd ypokoB, coctaBuiaa 60 % cpegu myxuuH U 40 % cpenu >keHIuH. Ha
JIOJII0  yUUTe/IeN-My>KUiH Tpuxoaunock 35 % aktuBHOro obmeHa ombitToM B Telegram wu
COLIMAJIBHBIX CeTSX, a Ha JOMI0 yuuTe/leH-KeHIMH — 65 %. Takke ObLIM HCCIeOBaHbI
BO3DACTHBIE Pa3WuMsi B pellleHUM mpoOsieM. BbuTH BbIsiB/IeHBI UeTKHe DPa3/iMuvsi B OTHOLIEHWUH
WCIIO/Tb30BaHUsl CpeAiCTB MaccoBoi HH(opmaluu. 95 % yuuTesield yTBep)XKAalOT, UTO Cpe/CTBa
MaccoBoM HWH(OpMaLMyd He MOTYT 3aMeHWUTb YUMTesis, OJHAKO S5TO TOApBbIBAeT MPEeCTXK MX
MdpoBol  JesTeNIbHOCTH. Pe3ynbTaThl BHW3yalM3WPOBAHBLI, IMOKa3biBas, uTto Oonmee 80 %
DEeCNOHJIEHTOB  DEryasipHO  MCMOMb3YHOT  MYAbTUME[UHbIE pecypcbl. JTO CBSI3aHO C
rpodeCcCOHaNTbHOM MOTHUBAl[Mel yuuTesied U KaueCTBOM TOJITOTOBKU YPOKOB. YUUTeJisl, KOTOphIe
VHTErpUpOBaIu My/JbTUMeIUMHbIE UHCTPYMEHThI B CBOM YPOKH, OLIEHU/IN CBOe MpodeccuoHanbHoe
pa3BUTHE BbILLE, UeM Te, KTO UCI0/1b30Bajl TPaJULIMOHHbIE METO/bI.

Keywords: Media, multimedia, pedagogical issues, digital technology, Google forum.

KioueBsble cioBa: CMU, MynbTUMeua, nejarornyeckrie BOMPOCHI, LIU(POBbie TEXHOMIOTUH,
tdopym Google.

Introduction

Today, it is about ensuring the professional and personal development of educators. A modern
educator must not only have an excellent command of their subject but also be able to make
independent decisions in a fast-flowing information environment, critical thinking and the ability to
analyse information presented by the mass media (MM), as well as the capacity to apply their
knowledge in practice, are essential. For this reason, the role and importance of the mass media in a
teacher’s professional and personal development is currently emerging as a distinct scientific and
pedagogical issue.

Within the scope of this research, experimental work was carried out to determine the
effectiveness of using mass media (MSM) and digital resources in the professional and personal
development of educators in the contemporary information space. In today’s era of intense
information exchange, a teacher’s media competence is becoming one of the key factors
determining their professional expertise. The experimental work allows for the integration of
theoretical knowledge with practical pedagogical activity and the application of new digital
methods in the teaching process.
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Methodology

Accordingly, the extent to which mass media play a role in teachers’ daily lives was
practically analysed. The study was conducted online under invigilated conditions. Tests were
created on Google Forms, and the following general overview of teachers’ media literacy and their
level of use of mass media was formed, with sample test items provided. The psychological barriers
to teachers’ use of media resources, time management issues, and shortcomings in information
filtering were identified.

Results and Discussion

Significant behavioural differences were observed between male and female teachers in their
use of technical tools during lesson preparation. The research findings were carefully analysed, and
the test results for male and female teachers revealed significant differences.

Use of technical means

Figure 1. Indicators of the use of technical tools among male and female teachers

Accordingly, the main results are shown in Figure 1. Accordingly, you can see that among
male teachers it accounted for 60 %, whereas among female teachers it accounted for 40 %. The
survey is compared with a total of 100 %.

Age-related differences. In the second part of the questionnaire developed for this process
emphasis was placed on the aspects primarily concerned with age-related differences in media use.

Among 31-45 year-olds
100 =38 85

10
0 —
H Use of YouTube and foreign websites & Artificial Intelligence (ChatGPT)
« Traditional media (TV, Newspapers)

Figure 2. Survey results on the use of social networking tools across age-group differences

Based on this, the level of adaptation to digital technologies was distributed by age as follows.
You can see these results in Diagram 2.
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Among 31-45-year-olds
100 2

70
60
50 I D
0

m preferring online professional development courses over traditional
professional training courses
This group has the highest need for additional courses in media
literacy.

Emonitoring Telegram channels and local pedagogical blogs

Figure 3. Results of the survey on regular use of online platforms

Nearly 70 % of 31-45-year-olds (Experienced users) follow Telegram channels and local
educational blogs. 60 % prefer online professional development courses to traditional ones. This
group has the greatest need for additional media literacy courses, at 80 %. This is shown in Diagram

3.

II1. General Conclusion and Issues

According to the survey results, the main platform for teachers, according to Chart 4, is

Telegram (80 %) for Uzbek teachers.

General conclusion
100%
80
80%
60%
40%

20% 20
Telegram masseger artificial elligence

0%

Figure 4. General conclusions on the use of ICT

Next in line are Facebook, YouTube and the latest generation of artificial intelligences.
Artificial Intelligence: Only 20 % of teachers use artificial intelligence during lessons.

Barriers

Slow internet speeds in schools (60 % of complaints). Reliability of information (only 30 %

of teachers verify sources). Lack of media literacy.
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General problems

80
60
60
40 30
20
3
0

m Slow internet speed lack of media literacy

m reliability of information
Figure 5. General problems in using media

Conclusion

Media cannot replace the teacher (95 % of teachers believe this), but a teacher’s reputation is

increasingly linked to how active they are in the digital world. The results of the survey conducted

showed that over 80 % of teachers regularly use multimedia resources during lessons. This indicator

directly affects teachers’ professional motivation and the quality of their lesson preparation. OTM

educators rated the media as significantly higher in promoting teachers’ professional development

compared with traditional methods.
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